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ABSTRACT    

Access to education, dignity, participation, and protection constitutes an interconnected priority for 
children and young people in street situations. Integrating evidence on schooling experiences, program 
pathways, and intervention delivery requires careful consideration of their unique contributions. This 
article examines reported educational engagement and related support while considering how study 
designs and settings influence interpretation. A critical narrative synthesis was informed by a source-
level audit of 33 named candidate publications across two source lists. Three empirical publications 
were purposively selected: one reporting two schooling studies in Kenya, one tracing the pathways of 
three children participating in a Ugandan resilience programme, and one examining the 
implementation of two adapted health and social interventions in Kenya. A design-sensitive 
comparison differentiated the participants’ experiences, program processes, and implementation 
observations. Schooling accounts document shame, acceptance, and belonging during educational 
transitions. The Ugandan pathways described educational participation alongside changing 
relationships with peers, families, practitioners, and schools. Implementation findings identified trust, 
gender dynamics, and logistical planning as key delivery considerations. Children’s rights clarify 
educational aims, an ecological perspective situates support across settings, and social emotional 
development frames the proposed relational process of the program. The synthesis informs proposed 
practices, including welcoming school entry, sustained contact, children’s participation in decision-
making, and coordinated child safeguarding. Prospective evaluations could examine how these 
practices relate to attendance, retention, and learning over time. 
 

Keywords: street-connected children, educational inclusion, school participation, intervention 
implementation, children’s rights. 

 
 

 
 
 
DOI: 10.70376/jerp.v4i3.463 
Received: 2026-07-27; Revised: 2026-09-21; Accepted: 2026-09-29; Published: 2026-10-08. 

https://cesmid.or.id/index.php/jerp
mailto:jerp@cesmid.or.id
https://issn.perpusnas.go.id/terbit/detail/20240610441103404
https://issn.perpusnas.go.id/terbit/detail/20240611542083630
https://doi.org/10.70376/jerp
https://cesmid.org/
https://creativecommons.org/licenses/by/4.0/
https://crossmark.crossref.org/dialog?doi=10.70376/jerp.v4i3.463&domain=pdf&date_stamp=2026-10-08
mailto:gabriel.julien@open.uwi.edu
mailto:gabriel.julien@open.uwi.edu
https://doi.org/10.70376/jerp.v4i3.463
https://orcid.org/0000-0001-5902-6617


402 | Julien, Gabriel. 

  

 
Journal of Educational Research and Practice (JERP) 
Volume 4, Number 3, November 2026 

INTRODUCTION 

Recent studies have connected education, protection, and meaningful participation in 

the lives of children in street situations (Bhattacharyya & Chakraborty, 2024; Kushtiwala & 

Iqbal, 2023). Street-connectedness involves shifting relationships with public spaces, families, 

and services, including movement between home, work, learning, and the street (Edmonds 

et al., 2022; Lehtonen, 2023). In Pakistan, children described nonformal education in relation 

to self-worth, aspirations, and citizenship, while a Ugandan program account traced 

educational pathways through peers, families, practitioners, and schools (Edmonds et al., 

2022; Kushtiwala & Iqbal, 2023). Together, these accounts support a rights-based approach 

that places children’s perspectives alongside institutional responsibilities for safe and 

responsive educational provision (Bhattacharyya & Chakraborty, 2024; Kushtiwala & Iqbal, 

2023). 

Educational engagement develops through encounters with schools, community 

programs, and support services (Edmonds et al., 2022; Kushtiwala & Iqbal, 2023). Mobility 

reshapes children’s relationships with families and institutions, while documentation, 

poverty, and school social environments may constrain educational access (Lehtonen, 2025; 

Sulaiman et al., 2025). A related analysis of Corcoran’s Kenyan doctoral transition study 

describes how interactions with peers, teachers, and the wider community informed young 

people’s experience of settling into school (Corcoran & Kaneva, 2023). Nonformal education 

in Pakistan was designed as a route towards formal schooling, while a Ugandan resilience 

program developed support across families, practitioners, and schools (Edmonds et al., 2022; 

Kushtiwala & Iqbal, 2023). These accounts place supportive relationships and children’s 

perspectives alongside school access when considering sustained participation. 

Recent studies have examined street-connected young people using qualitative, 

quantitative, and mixed-methods approaches, focusing on schooling, educational barriers, 

and well-being (Fischer & Calabrese Barton, 2025; Sulaiman et al., 2025; Urgessa Gita & 

Abeshu Dissasa, 2023). Corcoran et al. reported findings from two Kenyan studies on 

schooling, including a related analysis of relationship dynamics during the transition in one 

study (Corcoran & Kaneva, 2023). Edmonds et al. examined educational and well-being 

trajectories in a Ugandan resilience program (Edmonds et al., 2022). Embleton et al. identified 

the roles of trust, gender dynamics, and planning in implementing two adapted health and 

social interventions in Kenya (Embleton et al., 2023). Kushtiwala and Iqbal explored children’s 

perspectives on nonformal education in Pakistan (Kushtiwala & Iqbal, 2023). McAlpine et al. 

investigated relational well-being through youth associations in Tanzania (McAlpine et al., 

2025), and Greeson et al. assessed family functioning and child well-being during 

reintegration support in Kenya (Greeson et al., 2024). Additional Kenyan research has 

associated family program participation with reintegration outcomes (Goodman et al., 2023). 

The focused comparison retains three complementary forms of evidence, while these 

additional publications provide contextual interpretations. Their differing designs require 

careful distinction among participants’ accounts, program processes and measured 

outcomes. 
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This review combines children’s rights, ecological theory, and social-emotional 

development to examine educational engagement. General Comment No. 21 establishes 

education, dignity, participation, and protection as rights-based priorities (UN. Committee on 

the Rights of the Child, 2017). Recent work has connected this orientation with representation 

and healthcare access (Jörgensen et al., 2024; Weatherill et al., 2024). Participatory research 

foregrounds street-connected children’s priorities, while a broader participation model 

considers their identities and enabling environments (Bhattacharyya & Chakraborty, 2024; 

Cuevas-Parra, 2023). Bronfenbrenner’s ecological theory locates development within the 

interactions among relationships, educational settings, and wider institutions 

(Bronfenbrenner, 1979). A recent scoping review examined reintegration across individual, 

family, and community conditions (Zewude et al., 2023). The Ugandan program accounts 

trace educational relationships, and Brazilian research examines mobility across family and 

community settings (Edmonds et al., 2022; Lehtonen, 2025). Kenyan implementation 

research identified trust, gender dynamics, and logistical planning as delivery considerations 

(Embleton et al., 2023). Foundational social and emotional learning scholarship emphasises 

emotional regulation and relationships (Elias et al., 1997), supported by broader school-based 

syntheses of social, emotional, and educational outcomes (Cipriano et al., 2023; Durlak et al., 

2022). Teacher support is associated with engagement in broader student populations 

(Vargas‐Madriz et al., 2024). Here, social-emotional development offers a proposed process 

connecting belonging, trust, and supportive relationships with engagement. Rights specify 

aims, ecology maps settings, and social-emotional development guide process investigation. 

The matrix records linked study units, reported participant ages, settings, support 

components, observation periods, identified measures, and interpretive boundaries, 

connecting conceptual claims with source evidence. 

This article develops a focused synthesis of traceable research on street-connected 

children and young people’s educational experiences and support. It asks two questions. First, 

what do the three selected publications report about schooling, program pathways, and 

intervention delivery? Second, how do their designs and settings shape interpretation 

through children’s rights, ecological relationships, and social-emotional development? These 

questions encompass experience and implementation, alongside reported educational 

change. They also make the scope of the available source record part of their interpretation. 

This article contributes an illustrative comparison of three publications and a source audit 

that identifies where a fuller evaluation of educational outcomes would add to knowledge. 

METHOD 

1. Review design 

This study used a critical narrative synthesis supported by a source-level evidence audit. 

Each named publication is the audit unit, while substantive interpretation concerns the study 

or studies it reports; PRISMA 2020 distinguishes records, reports, and studies in review 

reporting (Page et al., 2021). The audit reconciled two supplied source lists, and the focused 

synthesis purposefully compared three empirical publications representing schooling 



404 | Julien, Gabriel. 

  

 
Journal of Educational Research and Practice (JERP) 
Volume 4, Number 3, November 2026 

experiences, program pathways, and implementation. The author alone conducted the 

reconciliation and interpretive comparisons. PRISMA 2020 informed the audit of search and 

selection information, while PRISMA-S provided reporting criteria for information sources, 

search strategies, and dates (Page et al., 2021; Rethlefsen et al., 2024). The resulting account 

ties thematic interpretation to documented provenance and evidence of roles. 

2. Information sources and search dates 

The supplement provides search expressions for ERIC, Scopus, Web of Science, APA 

PsycINFO, and Google Scholar, alongside targeted organisational, repository, and scholarly 

web searches. The audit distinguishes platforms named in a draft from strategies documented 

in the source histories, consistent with source-specific search reporting (Rethlefsen et al., 

2021). Appendix A summarises these source descriptions and associated provenance 

questions. The detailed reconciliation is provided in the revised supplementary evidence 

audit. 

The supplementary eligibility specification covers scholarly publications dated 1 January 

2020 to 31 December 2025; this publication window governs the focused synthesis. The 

earlier manuscript states a wider period ending in May 2026, which the audit retains as 

provenance discrepancy. Supplementary entries date individual website and verification 

activities to 14 July 2026 and record completion of further targeted work on 31 July 2026. 

These dates indicate the documented activities. A database search receives a specific 

execution date only if its original search history supplies one. Appendix A lists the publication 

window, historical search claims, and later verification activities in separate fields. 

3. Eligibility  

The focused synthesis examined empirical publications dated 2020–2025 concerning 

children or young people with an explicit connection to street life. Sources using “young 

people” could include young adults when the publication situated them within a street-

connected educational pathway; reported ages remain explicit in the matrix table. Three 

publications were purposefully selected for distinct evidential roles: Corcoran et al. (2020) 

reported two Kenyan studies of schooling experience; Edmonds et al. examined three 

children’s pathways through a Ugandan resilience programme (Edmonds et al., 2022); and 

Embleton et al. investigated the implementation of two adapted health and social 

interventions in Kenya (Embleton et al., 2023). The selection favoured a traceable empirical 

account for each role and source details sufficient to attribute the review’s claims. It defines 

an illustrative comparison of educational experience, program pathways, and delivery. A 

wider candidate set remains available for study-level eligibility and appraisal. 

For each publication, the author recorded the population, reported age, setting, 

purpose, design, support components, observation period, named measures where available, 

and the claims each observation could support. Publication identifiers P1–P3 remain separate 

from their underlying study units: P1 reports the Kenyan doctoral transition study (S1a) and 

a second Mombasa study (S1b); P2 presents one Ugandan program account (S2) illustrated 

through three children’s pathways; and P3 reports an implementation case study (S3) 
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covering two adapted interventions. The Kenyan case in Corcoran and Kaneva draws on the 

doctoral material represented by S1a and contributes a contextual interpretation under that 

shared identifier (Corcoran & Kaneva, 2023). Kushtiwala and Iqbal provide contextual 

evidence concerning children’s perspectives on nonformal education (Kushtiwala & Iqbal, 

2023), while S2 was selected to examine nonformals across program, family, and school 

settings. Policy documents and other contextual studies informed the Introduction and 

Discussion. The comparison records participant experiences, program accounts, and 

implementation observations separately from directly measured educational outcomes. 

Table 1 specifies the source fields. 

4. Record reconciliation 

The author compared 28 named publications in the earlier manuscript with the 

populated entries in the supplied supplementary matrix. Five additional names appeared 

solely in the matrix, yielding 33 named candidate publications for reconciliation analysis. The 

revised supplementary audit record checks of titles, authorship, publication details, and 

selected publisher records, alongside apparent topic or design mismatches. This number 

describes the combined publication-level provenance set. This synthesis purposefully 

examines three publications and links their component study units, as described above. 

Appendix A presents the corresponding count and source summary. 

The earlier files reported different totals for retrieved records, duplicates, and included 

material. The audit preserved each total as a claim associated with its source file. PRISMA 

2020 distinguishes records, reports, and studies (Page et al., 2021); accordingly, the audit 

keeps publication identifiers separate from identifiers for the underlying studies. For 

example, Corcoran et al. (2020) reported two Kenyan studies in one publication, and the 

Kenyan material discussed by Corcoran and Kaneva (2023) is linked to the doctoral transition 

study. Table 2 identifies the three synthesised publications and their roles as evidence. An 

exhaustive review would require the original database exports and full-text decision log to 

establish retrieval, deduplication, and selection counts (Page et al., 2021; Rethlefsen et al., 

2024). 

5. Extraction and design-sensitive assessment 

For the three selected publications, the author recorded the country, population, and 

age where reported, purpose and design, schooling or program components, reported 

observations, identifiable measures, observation period, and the claims supported by each 

source. The findings were grouped into schooling experience, program pathways, and 

delivery conditions. Participant accounts and practitioner descriptions retained their original 

status. Educational outcome measures, follow-up periods, and comparisons were included if 

reported. Table 2 describes the types of evidence available for each contribution. 

The author assessed how each publication’s design supported its contribution to the 

synthesis. Corcoran et al. reported participants’ experiences across two Kenyan studies 

(Corcoran et al., 2020), Edmonds et al. traced three children’s pathways through a resilience-

based programme (Edmonds et al., 2022), and Embleton et al. analysed qualitative evidence 
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on implementing health and social interventions (Embleton et al., 2023). This design-sensitive 

reading maintains claims about intervention effects and processes proportionate to each 

publication’s observations and measures. The present audit records evidence of roles and 

interpretive boundaries. A comprehensive study-level review could add a criterion-level 

appraisal using an appropriate Critical Appraisal Skills Programme checklist or the Mixed 

Methods Appraisal Tool (Critical Appraisal Skills Programme, 2024; Hong et al., 2018). 

 
Table 1. Fields used for source-level classification and study linkage 

Field Information recorded Purpose in the synthesis 

Publication and study 

unit 

P1–P3; S1a, S1b, S2 and S3; linked 

contextual report 

Separates publications, component 

studies and the related Kenyan 

report 

Population and setting Street connection, country, participant age 

where reported and educational or service 

context 

Defines the people and context of 

each observation 

Design and source 

type 

Participants, data sources, study purpose 

and case-study structure 

Matches claims to the reported 

method 

Support components School transition, programme activities, 

outreach and intervention-delivery 

arrangements 

Identifies the activity under 

discussion 

Reported observation Participant account, programme narrative, 

implementation finding or named outcome 

measure 

Connects each synthesis claim to the 

form of evidence 

Observation and 

comparison 

Time frame, follow-up, baseline or 

comparison where reported 

Shows the temporal and 

comparative scope of the claim 

Interpretive boundary Evidence role, measured outcome status 

and design-sensitive limits of inference 

Keeps conclusions proportionate to 

the source 

Framework relevance Rights, ecological relationships and 

proposed social-emotional process 

Connects interpretation to observed 

material 

 

6. Narrative synthesis 

The narrative synthesis brought together three evidence roles while preserving the 

scope of each publication. First, the author summarised the schooling, programme, and 

health and social intervention contexts reported by the selected publications (Corcoran et al., 

2020; Edmonds et al., 2022; Embleton et al., 2023). Second, the author compared descriptions 

of relationships, participation, and delivery in participant, practitioner, and program 

accounts, retaining each observation’s source type and study identifier. Third, children’s 

rights-oriented interpretation towards access, dignity, participation, and protection (UN. 

Committee on the Rights of the Child, 2017); ecological theory located interactions across 

schools, families, peers, and services (Bronfenbrenner, 1979); and social-emotional 

development framed a proposed relational pathway to educational engagement (Elias et al., 

1997; Vargas‐Madriz et al., 2024). The interpretation of the pathway followed each 

publication’s design, reported observations, and identifiable measures. The synthesis 

provides a focused account of the educational experience and delivery. The supplementary 
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audit retains the wider candidate set and documents search and eligibility questions for 

future comprehensive reviews. 

RESULTS AND DISCUSSION 

RESULTS 

1. Study characteristics 

The reconciliation identified 33 named candidate publications across two earlier source 

files: 28 in the manuscript’s study list and five additional names in the supplementary matrix. 

These publications were considered in the provenance audit. Three publications were 

selected for focused synthesis. Corcoran et al. (2020; P1) combine two Kenyan studies (S1a 

and S1b); Edmonds et al. (2022; P2) describe three children’s pathways within one Ugandan 

program account (S2); and Embleton et al. (2023; P3) examine the implementation of two 

adapted interventions within one Kenyan case-study publication (S3). Table 2 presents their 

distinct roles. The differing identification and inclusion totals of the original files remain 

documented in the revised supplementary audit. 

 
Table 2. Evidence forms, findings and interpretive boundaries of the three selected publications 

Publication and 
study unit 

Population, setting and 
support 

Observation and period 
Evidence role and measure 
boundary 

P1: Corcoran et al. 
(2020); S1a doctoral 
transition study, S1b 
Mombasa study 

Kenya; S1a includes 53 
young people aged 12–
28 years; S1b concerns 
young people with 
sustained street 
connections. Schooling 
and transition. 

Accounts of fear, 
shame, acceptance, and 
belonging during entry 
or return to education; 
recalled transition 
experiences. 

Qualitative experience 
evidence. The Kenyan case in 
Corcoran and Kaneva (2023) is 
linked to S1a. Accounts 
describe participation and 
transition, while educational 
effects require dedicated 
measures. 

P2: Edmonds et al. 
(2022); S2 
programme account 
illustrated by three 
children’s pathways 

Uganda; three children 
aged 14–17 years at the 
reported points. 
Building with Bamboo 
practice, outreach, peer 
activities, family, and 
school links. 

Narratives across 
program learning cycles 
and later pathways 
describe changing 
relationships and 
experiences of 
education and well-
being. 

Situated program-process 
evidence. Individual pathways 
and narrated changes support 
the process interpretation 
within this setting. 

P3: Embleton et al. 
(2023); S3 
implementation case 
study of two adapted 
interventions 

Eldoret, Kenya, 38 
street-connected young 
people, and six 
facilitators. Two health 
and social interventions 
were implemented. 

Interviews, focus 
groups, and 
observational notes 
identified trust, gender 
dynamics, and logistics 
during implementation. 

Implementation evidence. 
The reported observations 
address delivery conditions, 
and measured educational 
attainment falls outside this 
publication’s study purpose. 

 

The selected publications address different aspects of children’s and youth’s 

educational pathways. Kenyan schooling research reports experiences of entering or 

returning to education. The Ugandan program account describes support across relationships 

and settings. The Kenyan implementation publication examined the conditions encountered 

when delivering adapted health and social interventions. These sources contribute to 
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experience, program process, and implementation evidence. Their comparison is 

interpretive, with each publication retaining its own scope of evidence. 

2. Educational access and experiences of schooling 

Corcoran et al. bring together the findings from two studies of street-connected young 

people’s educational experiences in Kenya (Corcoran et al., 2020). The doctoral study (S1a) 

examined transitions from street life into education or training among 53 young people aged 

12–28 years, while the second study (S1b) explored the perspectives of young people who 

remained street-connected. Participants described schooling as part of their earlier routes 

towards street life as well as a possible route beyond it. Fear, embarrassment, and shame 

shaped decisions regarding entering or returning to formal education. Participants associated 

acceptance and support with a stronger sense of belonging during their school transitions. 

These findings concern the experiences of educational participation and the conditions 

surrounding the transition. The related Kenyan analysis by Corcoran and Kaneva draws on S1a 

and serves as a contextual interpretation of the linked material (Corcoran & Kaneva, 2023). 

Kenyan studies pay particular attention to relationships within formal schooling. 

Participants described difficulties connected with classroom expectations, language, assigned 

work, and interactions with teachers. Their accounts place belonging alongside access when 

describing a viable return to school after the pandemic. These observations contribute to the 

evidence concerning school transitions. A reported school placement and a young person’s 

experience within that placement capture different aspects of engagement; this distinction 

helps specify what subsequent attendance or retention measures would need to explain. 

3. Education within resilience-based programme pathways 

Edmonds et al. (S2) examine street-connected children’s pathways through the Building 

with Bamboo resilience programme and related practice at S.A.L.V.E. International in Uganda 

(Edmonds et al., 2022). Their account follows program activities and relationships with peers, 

outreach workers, families, communities, and schools. The staff developed activities through 

cycles of learning and adaptation. Three pathways, involving children described as aged 14–

17 years at the time, illustrate changing experiences of education and well-being, including 

efforts to return to or remain in school. The contribution concerns the relationships described 

alongside these educational experiences within a particular programme setting. 

The Ugandan account describes educational support as a broader set of activities. Street 

outreach, counselling, care, and skills development accompany contact with families and 

teachers. Peer activities and opportunities for children to express their experiences are part 

of the program description. The three narratives describe changes in support and 

relationships across the program cycles and later pathways. These accounts provide situated 

process evidence, while their narrated education and well-being experiences retain the status 

of case descriptions (Edmonds et al., 2022). 

4. Intervention delivery and implementation 

Embleton et al. (S3) report a qualitative implementation case study of two adapted 

health and social interventions with street-connected young people in Eldoret, Kenya 
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(Embleton et al., 2023). Interviews and focus groups involved 38 young people and six 

facilitators, alongside observational notes. The authors identify trust and authentic 

relationships, gender dynamics, and operational and logistical planning as implementation 

considerations. These findings describe how delivery was experienced and organised in a 

particular setting. They contribute to the review question concerning delivery context; the 

publication’s observations concern implementation rather than measured educational 

attainment. 

Together, the three publications identify different aspects of educational engagement 

and supportive provision. Corcoran et al. describe encounters with schooling and transition. 

Edmonds et al. describe children’s pathways through resilience-based practice. Embleton et 

al. examine the delivery of health and social interventions with a related street-connected 

population. Their evidence can be read together as an account of experience, support and 

delivery, while each design governs the scope of its own findings. Table 2 makes those roles 

and limits explicit. 

5. Scope of the synthesis 

The three publications use different forms of evidence. Accounts of school transition, 

children’s programme narratives and interviews about implementation illuminate distinct 

questions. Their reported material offers an empirical basis for examining participation and 

delivery conditions. Attendance, retention and learning are presented through different 

forms of observation across these sources. The Results therefore describe educational 

experiences and programme processes; the Discussion develops proportionate implications 

for practice and future outcome-focused research. 

The 33-candidate audit documents the provenance of the broader publication list; the 

three-publication comparison constitutes the analytical material in this article. Table 2 reports 

each selected publication’s study units, setting, form of finding and interpretive boundary. 

Bibliographic corrections and conflicting figures from the earlier documents remain in the 

revised supplementary evidence audit as part of its provenance record. 

DISCUSSION 

The selected publications addressed educational participation and support from three 

distinct perspectives. Corcoran et al. reported young people’s accounts of earlier classroom 

encounters, anticipated returns to school, and reception after arrival in two Kenyan studies 

(Corcoran et al., 2020). Fear, embarrassment, and shame appear alongside acceptance and 

support, locating participation within everyday educational relationships. Edmonds et al. 

present three children’s pathways within a Ugandan resilience program (Edmonds et al., 

2022). Their case accounts describe program activities and evolving connections with peers, 

practitioners, families, and schools alongside educational experiences. Embleton et al. 

analysed the delivery of two adapted health and social interventions in Kenya (Embleton et 

al., 2023). Young people and facilitators identified trust, gender dynamics, and operational 

planning as considerations during implementation. Taken together, these publications direct 

attention to relationships and delivery contexts when interpreting opportunities for 
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educational participation in older adults. Their evidential roles remain distinct: schooling 

experiences, individual program pathways, and health and social intervention 

implementation. Estimates of intervention effects and their magnitude require suitable 

comparisons and outcome measurements. 

General Comment No. 21 connects access, dignity, participation, and protection (UN. 

Committee on the Rights of the Child, 2017). Participatory studies foreground agency and 

educational aspirations (Bhattacharyya & Chakraborty, 2024; Kushtiwala & Iqbal, 2023; 

Miller, 2023). Through this rights lens, Kenyan accounts of shame and acceptance illuminate 

dignity during transition (Corcoran et al., 2020), alongside contextual studies of inclusive 

provision and school environments (Fischer & Calabrese Barton, 2025; Sulaiman et al., 2025). 

Ecological theory maps families, peers, schools and services (Bronfenbrenner, 1979). Brazilian 

research describes relational mobility (Lehtonen, 2025), while a review identifies the 

individual, family, and community conditions of reintegration (Zewude et al., 2023). Ugandan 

outreach workers connect families and teachers (Edmonds et al., 2022), while Kenyan 

evaluations foreground tailored family and community support (Goodman et al., 2023; 

Greeson et al., 2024). Implementation findings identified trust, gender dynamics, and logistics 

in two adapted Kenyan health and social interventions (Embleton et al., 2023). Social and 

emotional learning emphasises emotional regulation and relationships (Elias et al., 1997). 

Broader student research associates teacher support with engagement (Vargas‐Madriz et al., 

2024), and SEL syntheses report benefits for relationships, school functioning, and learning 

(Cipriano et al., 2023; Durlak et al., 2022). Tanzanian research situates agency within peer 

networks (McAlpine et al., 2025). The three Ugandan pathways describe supportive 

relationships that accompany educational participation (Edmonds et al., 2022). Kenyan 

accounts connect belonging with views of school return and trust with delivery (Corcoran et 

al., 2020; Embleton et al., 2023). These observations motivate longitudinal tests of belonging, 

trust, engagement, and learning. Rights specify aims, ecology maps settings, and social-

emotional development propose a process. The study design determines the strength of each 

inference. 

Transitions and participation merit practical attention in this regard. Kenyan accounts 

link school return with acceptance and belonging (Corcoran et al., 2020), alongside research 

on educational barriers (Sulaiman et al., 2025). Ugandan pathways describe peer, outreach, 

family, and teacher support (Edmonds et al., 2022), alongside reintegration research (Greeson 

et al., 2024; Zewude et al., 2023). Schools can establish welcoming routines and ongoing 

contact, as informed by research on street schools and support services (Fischer & Calabrese 

Barton, 2025; Howard, 2024; Macleod et al., 2023). Children’s priorities can guide regular 

conversations about learning, safety, and services (Bhattacharyya & Chakraborty, 2024; 

McAlpine et al., 2025), and participation frameworks also emphasise enabling environments 

(Cuevas-Parra, 2023). Broader secondary school research associates receptive teaching with 

student engagement and attendance (Conner et al., 2025). Kenyan implementation accounts 

foreground trust, gender dynamics, and logistics in two adapted health and social 

interventions (Embleton et al., 2023). Authorities and outreach organisations can coordinate 
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entry responsibilities, safeguard referrals, and document participation, consistent with 

children’s rights and multilevel service recommendations (Jörgensen et al., 2024; Teye & 

Adjetey, 2026). Family involvement and follow-up accompanied reintegration outcomes in 

Kenya (Goodman et al., 2023). Program reporting should distinguish between access, 

engagement, participant experience, protection, and learning. Prospective evaluations could 

test how these proposed practices relate to attendance, retention, and learning. 

The evidence has a defined scope. The source audit identified 33 candidate publications 

across files with conflicting search totals, dates, and category labels. Three traceable 

publications underpin this focused account, addressing schooling experiences, program 

pathways, and intervention delivery (Corcoran et al., 2020; Edmonds et al., 2022; Embleton 

et al., 2023). The Ugandan account follows three children within one program setting 

(Edmonds et al., 2022). Applying these insights elsewhere requires attention to school 

arrangements, service capacity, forms of street-connectedness, and family relationships; 

qualitative transferability depends on the fit between documented and intended contexts 

(Drisko, 2025). Purposeful selection for traceability and complementary evidence roles 

shapes this illustrative synthesis; the candidate register provides a basis for a wider study-

level appraisal. The linked Kenyan doctoral reports represent a shared empirical material 

(Corcoran et al., 2020; Corcoran & Kaneva, 2023). Future reviews could maintain reproducible 

retrieval logs, record study-level eligibility decisions, apply design-appropriate appraisals, and 

extract intervention components, measures, and observation periods (Lockwood et al., 2024; 

Young et al., 2024). A Kenyan exploratory evaluation illustrates how reintegration programs 

can record child and family outcomes (Greeson et al., 2024). Further evaluations could specify 

transition and relationship practices and examine their associations with attendance, 

retention, and learning over time. 

CONCLUSION 

This critical narrative synthesis integrates three purposively selected publications to 

examine the educational participation and associated support for street-connected children 

and young people. Accounts of schooling in Kenya describe experiences of shame, 

acceptance, and belonging during educational transition. Three Ugandan program pathways 

document educational experiences and evolving relationships with peers, families, 

practitioners, and schools. Kenyan implementation findings further identified the influence of 

trust, gender dynamics, and logistical conditions on the delivery of adapted health and social 

interventions. Collectively, these observations highlight the relational and contextual 

conditions that shape the educational opportunities. 

The framework connects the normative objectives of children’s rights with an ecological 

understanding of support in diverse settings. Social-emotional development is proposed as a 

relational process informed by the situated program narratives and related observations. 

However, the design of each publication defines the boundaries of the resulting 

interpretation. Practical implications include welcoming school entry, maintaining ongoing 

contact, creating opportunities for children to influence decisions, and strengthening the 
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coordination between schools and support services. These proposed practices require 

prospective evaluation using distinct measures of access, attendance, retention, learning, and 

participant experiences. The application of these insights in other contexts should consider 

local school arrangements, service capacity, and children’s relationships. A broader source 

audit offers an initial basis for a comprehensive review supported by verified retrieval records, 

study-level eligibility decisions and design-appropriate appraisal. 

CRediT Authorship Contribution 

The sole author was responsible for the conceptualisation, methodology, investigation, data 

curation, formal analysis, validation, writing of the original draft, reviewing and editing of the 

manuscript, and approval of the final version. 

Funding 

This study did not receive any external funding. 

Ethics Statement 

This study analysed published research and documentary materials. It did not involve the 

direct recruitment of participants or the collection of identifiable personal data. Therefore, 

ethics committee approval and informed consent were not applicable. 

Declaration of Competing Interests 

The authors declare no financial or non-financial competing interests. 

Declaration of AI use 

During the manuscript preparation, the author used ChatGPT (OpenAI, GPT-5.6) to review the 

language and clarity. The author conducted the analysis, made scholarly decisions, reviewed 

and revised AI-assisted material, and accepts full responsibility for the accuracy, originality, 

interpretation, source attribution, and final content of the article. 

REFERENCES 

Bhattacharyya, D., & Chakraborty, S. (2024). Building resilience of street-connected children 

during COVID-19: turning rights into practices through CINI method. Frontiers in Public 

Health, 12. https://doi.org/10.3389/fpubh.2024.1353867 

Bronfenbrenner, U. (1979). The Ecology of Human Development. Harvard University Press. 

https://doi.org/10.4159/9780674028845 

Cipriano, C., Strambler, M. J., Naples, L. H., Ha, C., Kirk, M., Wood, M., Sehgal, K., Zieher, A. K., 

Eveleigh, A., McCarthy, M., Funaro, M., Ponnock, A., Chow, J. C., & Durlak, J. (2023). The 

state of evidence for social and emotional learning: A contemporary meta-analysis of 

universal school-based SEL interventions. Child Development, 94(5), 1181–1204. 

https://doi.org/10.1111/cdev.13968 

Conner, J., Mitra, D. L., Holquist, S. E., & Boat, A. (2025). How teachers’ student voice practices 

affect student engagement and achievement: exploring choice, receptivity, and 



Educational Participation among Street-Connected Children and Young People ... | 413 

 

 
Journal of Educational Research and Practice (JERP) 

Volume 4, Number 3, November 2026 

responsiveness to student voice as moderators. Journal of Educational Change, 26(1), 

89–118. https://doi.org/10.1007/s10833-024-09513-0 

Corcoran, S. L., Awimbo, L. A., Mugwanga, K., & Aluoch, I. A. (2020). Street-connectedness 

and education in Kenya: Experiences of formal schooling as rationale for inclusive 

pedagogies of practice. PROSPECTS, 49(3–4), 265–280. https://doi.org/10.1007/s11125-

020-09495-w 

Corcoran, S. L., & Kaneva, D. (2023). Developing inclusive communities: understanding the 

experiences of education of learners of English as an additional language in England and 

street-connected children in Kenya. International Journal of Inclusive Education, 27(11), 

1239–1256. https://doi.org/10.1080/13603116.2021.1886348 

Critical Appraisal Skills Programme. (2024). CASP checklist: For qualitative research. 

Referencing and Creative Commons. https://casp-uk.net/casp-checklists/CASP-

checklist-qualitative-2024.pdf 

Cuevas-Parra, P. (2023). Multi-dimensional lens to article 12 of the UNCRC: a model to 

enhance children’s participation. Children’s Geographies, 21(3), 363–377. 

https://doi.org/10.1080/14733285.2022.2071598 

Drisko, J. W. (2025). Transferability and Generalization in Qualitative Research. Research on 

Social Work Practice, 35(1), 102–110. https://doi.org/10.1177/10497315241256560 

Durlak, J. A., Mahoney, J. L., & Boyle, A. E. (2022). What we know, and what we need to find 

out about universal, school-based social and emotional learning programs for children 

and adolescents: A review of meta-analyses and directions for future research. 

Psychological Bulletin, 148(11–12), 765–782. https://doi.org/10.1037/bul0000383 

Edmonds, R., Ochaya, A., & Sansom, N. (2022). The role of resilience processes in education 

and well-being outcomes for separated children in Uganda: Exploring street-connected 

children’s pathways through a resilience-based programme and beyond. Global Studies 

of Childhood, 12(1), 14–26. https://doi.org/10.1177/20436106221082677 

Elias, M. J., Zins, J. E., Weissberg, R. P., Frey, K. S., & Greenberg, M. T. (1997). Promoting Social 

and Emotional Learning: Guidelines for Educators. ASCD. 

https://www.ascd.org/books/promoting-social-and-emotional-

learning?variant=197157E4 

Embleton, L., Murphy, K., Kirwa, S., Okal, E. O., Makori, D., Logie, C. H., Di Ruggiero, E., 

Lachman, J., Ayuku, D., & Braitstein, P. (2023). Factors Influencing the Implementation 

of Evidence-Based Interventions with Street-Connected Children and Youth: Two Case 

Studies from Eldoret, Kenya. Global Implementation Research and Applications, 3(2), 

195–211. https://doi.org/10.1007/s43477-023-00083-6 

Fischer, M., & Calabrese Barton, A. (2025). Educational Equity for Street Youth: Examining 

Street Schools through the Lense of Rightful Presence. AERA Open, 11. 

https://doi.org/10.1177/23328584251378078 

Goodman, M. L., Seidel, S. E., Springer, A., Elliott, A., Markham, C., Serag, H., Keiser, P., Raimer, 

B., Raimer-Goodman, L., Gatwiri, C., Munene, K., & Gitari, S. (2023). Enabling structural 

resilience of street-involved children and youth in Kenya: reintegration outcomes and 



414 | Julien, Gabriel. 

  

 
Journal of Educational Research and Practice (JERP) 
Volume 4, Number 3, November 2026 

the Flourishing Community model. Frontiers in Psychology, 14. 

https://doi.org/10.3389/fpsyg.2023.1175593 

Greeson, J. K. P., Gyourko, J. R., Wasch, S., & Page, C. S. (2024). Reintegration of street‐

connected children in Kenya: Evaluation of Agape Children’s Ministry’s Family 

Strengthening Programme. Child & Family Social Work, 29(4), 1008–1021. 

https://doi.org/10.1111/cfs.13154 

Hong, Q. N., Fàbregues, S., Bartlett, G., Boardman, F., Cargo, M., Dagenais, P., Gagnon, M.-P., 

Griffiths, F., Nicolau, B., O’Cathain, A., Rousseau, M.-C., Vedel, I., & Pluye, P. (2018). The 

Mixed Methods Appraisal Tool (MMAT) version 2018 for information professionals and 

researchers. Education for Information, 34(4), 285–291. https://doi.org/10.3233/EFI-

180221 

Howard, N. (2024). Digital micro-banking as a health and protection intervention for street-

connected children and youth? Analysis from a Togolese pilot. BMJ Paediatrics Open, 

8(1), e002423. https://doi.org/10.1136/bmjpo-2023-002423 

Jörgensen, E., Napier-Raman, S., Macleod, S., Seth, R., Goodman, M., Howard, N., Einarsdóttir, 

J., Banerjee, M., & Raman, S. (2024). Access to health and rights of children in street 

situations and working children: a scoping review. BMJ Paediatrics Open, 8(1), e002870. 

https://doi.org/10.1136/bmjpo-2024-002870 

Kushtiwala, N. K., & Iqbal, H. (2023). Agency, aspirations and citizenship: Non‐formal 

education from the perspective of children in street situations in Pakistan. Children & 

Society, 37(6), 2123–2138. https://doi.org/10.1111/chso.12796 

Lehtonen, A. (2023). ‘She does not make me do it, but I want to help her’: Relational family 

interdependence of street-connected youth in Recife, Brazil. Childhood, 30(4), 380–396. 

https://doi.org/10.1177/09075682231200792 

Lehtonen, A. (2025). Relational Mobility of Street‐Connected Youth in Urban Northeast Brazil. 

Children & Society, 39(6), 1132–1140. https://doi.org/10.1111/chso.12982 

Lockwood, C., Porritt, K., Munn, Z., Rittenmeyer, L., Salmond, S., Bjerrum, M., Loveday, H., 

Carrier, J., & Stannard, D. (2024). Systematic reviews of qualitative evidence. In JBI 

Manual for Evidence Synthesis. JBI. https://doi.org/10.46658/JBIMES-24-02 

Macleod, S. L., MacRae, P., & Pimenta, J. (2023). Children in street situations’ access to 

healthcare: qualitative findings from the Street Child World Cup 2022. BMJ Paediatrics 

Open, 7(1), e002101. https://doi.org/10.1136/bmjpo-2023-002101 

McAlpine, K., Cooper, I., & Dennis, R. (2025). Building relational well-being: empowering 

street-connected young people to transition from precarity to security through youth 

associations. BMJ Paediatrics Open, 9(1), e002857. https://doi.org/10.1136/bmjpo-

2024-002857 

Miller, A. (2023). Learning while earning: Barriers and pedagogies toward Sustainable 

Development Goal 4, “quality education” for child street-sellers in Siem Reap, Cambodia. 

Child Abuse & Neglect, 139, 105514. https://doi.org/10.1016/j.chiabu.2022.105514 

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. D., 

Shamseer, L., Tetzlaff, J. M., Akl, E. A., Brennan, S. E., Chou, R., Glanville, J., Grimshaw, J. 



Educational Participation among Street-Connected Children and Young People ... | 415 

 

 
Journal of Educational Research and Practice (JERP) 

Volume 4, Number 3, November 2026 

M., Hróbjartsson, A., Lalu, M. M., Li, T., Loder, E. W., Mayo-Wilson, E., McDonald, S., … 

Moher, D. (2021). The PRISMA 2020 statement: an updated guideline for reporting 

systematic reviews. BMJ, n71. https://doi.org/10.1136/bmj.n71 

Rethlefsen, M. L., Brigham, T. J., Price, C., Moher, D., Bouter, L. M., Kirkham, J. J., Schroter, S., 

& Zeegers, M. P. (2024). Systematic review search strategies are poorly reported and not 

reproducible: a cross-sectional metaresearch study. Journal of Clinical Epidemiology, 

166, 111229. https://doi.org/10.1016/j.jclinepi.2023.111229 

Rethlefsen, M. L., Kirtley, S., Waffenschmidt, S., Ayala, A. P., Moher, D., Page, M. J., Koffel, J. 

B., Blunt, H., Brigham, T., Chang, S., Clark, J., Conway, A., Couban, R., de Kock, S., Farrah, 

K., Fehrmann, P., Foster, M., Fowler, S. A., Glanville, J., … Young, S. (2021). PRISMA-S: an 

extension to the PRISMA Statement for Reporting Literature Searches in Systematic 

Reviews. Systematic Reviews, 10(1), 39. https://doi.org/10.1186/s13643-020-01542-z 

Sulaiman, S., Abu Bakar Ah, S. H., Wahab, H. A., Jasni, M. A., & Amat Simin, M. H. (2025). 

Growing up on the Street: Barriers to Educational Services Among Street Children in 

Malaysia. Journal of Social Service Research, 51(2), 309–322. 

https://doi.org/10.1080/01488376.2024.2348536 

Teye, A. T., & Adjetey, R. A. (2026). Interventions for Street-Connected Children: Micro-, 

Mezzo-, and Macro-Level Suggestions from Social Workers in Accra, Ghana. Child & 

Youth Services, 47(1), 155–173. https://doi.org/10.1080/0145935X.2025.2561690 

UN. Committee on the Rights of the Child. (2017). General comment no. 21 (2017) on children 

in street situations. UN. https://digitallibrary.un.org/record/1304490 

Urgessa Gita, D., & Abeshu Dissasa, G. (2023). The ramification of street connectedness: Well-

being and resilience among street-connected children of South-Western Ethiopia. 

Cogent Social Sciences, 9(1). https://doi.org/10.1080/23311886.2023.2218166 

Vargas‐Madriz, L. F., Konishi, C., & Wong, T. K. (2024). A meta‐analysis of the association 

between teacher support and school engagement. Social Development, 33(4). 

https://doi.org/10.1111/sode.12745 

Weatherill, E., Corcoran, S. L., & Ng, S. Y. C. (2024). Street-connectedness through a COVID-

19 lens: Exploring media representations of street-connected children to understand 

their societal positionality. Global Studies of Childhood, 14(2), 125–139. 

https://doi.org/10.1177/20436106231156469 

Young, S., MacDonald, H., Louden, D., Ellis, U. M., Premji, Z., Rogers, M., Bethel, A., & Pickup, 

D. (2024). Searching and reporting in Campbell Collaboration systematic reviews: A 

systematic assessment of current methods. Campbell Systematic Reviews: Better 

Evidence for a Better World, 20(3). https://doi.org/10.1002/cl2.1432 

Zewude, B., Tadele, G., Engdawork, K., & Assefa, S. (2023). A social-ecological view of the 

factors affecting the effectiveness of reintegration interventions targeting children out 

of family-based care situations: A scoping review. Cogent Social Sciences, 9(2). 

https://doi.org/10.1080/23311886.2023.2277343 

 

 


	Educational Participation among Street-Connected Children and Young People: A Critical Narrative Synthesis of Schooling Experiences, Programme Pathways and Intervention Delivery
	INTRODUCTION
	METHOD
	RESULTS AND DISCUSSION
	RESULTS
	DISCUSSION

	CONCLUSION
	CRediT Authorship Contribution
	Funding
	Ethics Statement
	Declaration of Competing Interests
	Declaration of AI use
	REFERENCES


