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PURPOSE AND SCOPE
This supplement accompanies the article’s critical narrative synthesis and follows its terminology, framework and evidence fields. It reconciles 33 named candidate publications and documents the three selected publications. The sole author conducted the reconciliation, design-sensitive comparison and interpretive synthesis.
The audit unit is the publication. P1–P3 identify the selected publications; S1a, S1b, S2 and S3 identify four study units. Corcoran and Kaneva (2023) shares S1a. Candidate identifiers M01–M28 and S01–S05 preserve the historical register; the S-prefixed candidate names remain distinct from the study identifiers.
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APPENDIX A. SEARCH PROVENANCE AND ELIGIBILITY
A1. Information sources
The earlier manuscript named eight platforms; the supplied supplementary search descriptions contained expressions for five platforms and referred to targeted organisational, repository and scholarly-web searches. Table S1 preserves the union of these source descriptions. Naming a platform establishes a historical source claim. An executed strategy receives its own source history, search date, limits and result count when that documentation is available (Rethlefsen et al., 2021; Young et al., 2024).
Table S1. Platforms and targeted sources recorded in the earlier files
	Platform or source
	Earlier manuscript
	Earlier supplementary record

	ERIC
	Named platform
	Search expression transcribed in Table S3

	Google Scholar
	Named platform
	Search expression transcribed in Table S3

	PubMed
	Named platform
	Source claim retained; execution history requires the original export

	Scopus
	Named platform
	Search expression transcribed in Table S3

	Web of Science
	Named platform
	Core Collection expression transcribed in Table S3

	APA PsycINFO via EBSCOhost
	Additional platform in the supplementary description
	Search expression transcribed in Table S3

	Targeted organisational, repository and scholarly-web searches
	Historical source descriptions
	Website and verification activities recorded separately from database execution histories



A2. Publication window and documented activities
The scholarly publication window of 1 January 2020 to 31 December 2025 governs the focused synthesis. Historical search claims and later verification activities retain separate labels. This separation keeps publication eligibility, search execution and bibliographic verification traceable to their own records.
Table S2. Dates and their reporting roles
	Date or period
	Documented role
	Treatment in the focused synthesis

	1 January 2020–31 December 2025
	Supplementary publication-eligibility specification
	Governing publication window for the three selected empirical publications

	Period ending in May 2026
	Wider period claimed in the earlier manuscript
	Historical provenance discrepancy retained for reconciliation

	14 July 2026
	Individual website and verification activities in supplementary entries
	Date of the activity identified by the source documentation

	31 July 2026
	Completion of further targeted work recorded in the supplementary appendix
	Later targeted-work completion date

	Source-specific database execution dates
	Original database histories and exports
	Each date and result count requires its corresponding execution record



A3. Archival search expressions
Table S3 transcribes the five expressions preserved in the earlier supplement. The ERIC expression contains an unmatched closing parenthesis and an unmatched opening parenthesis; the Google Scholar expression contains an unmatched quotation mark. The literal strings retain their archival form. Original search histories provide the basis for reconstructing source-specific executed strategies, platform syntax, limits and yields. PRISMA-S supplies the search-reporting criteria (Rethlefsen et al., 2021), and later metaresearch illustrates the value of complete execution records (Rethlefsen et al., 2024).
Table S3. Search expressions transcribed from the earlier supplement
	Platform
	Archival expression

	ERIC
	"street children" OR "street-connected" OR "street youth") AND ("educational intervention" OR "preventive program" OR "schooling"

	Scopus
	TITLE-ABS-KEY ("street children" OR "street youth") AND ("intervention" OR "preventative" OR "outcomes")

	Web of Science Core Collection
	TS= ("street children" OR "street-connected") AND ("education" OR "policy implications")

	APA PsycINFO via EBSCOhost
	("street children" OR "street youth") AND ("rehabilitation" OR "trauma-informed care" OR "preventive")

	Google Scholar
	street-connected children" "educational interventions" outcomes



A4. Historical counts and current analytical units
Table S4 preserves the totals reported by each earlier file as historical claims. The candidate register combines 28 manuscript names and five additional supplementary names, producing 33 named candidate publications. This publication-level provenance set has its own unit and purpose. The final article’s analytical set comprises three publications representing four study units. PRISMA 2020 distinguishes records, reports and studies; original exports, duplicate links and screening decisions would establish retrieval and selection counts for a comprehensive review (Page et al., 2021).
Table S4. Historical counts retained by source file
	Measure
	Earlier manuscript
	Earlier supplementary record

	Candidate records
	67
	47

	Duplicates
	17
	0

	Unique records screened
	50
	47

	Title/abstract exclusions
	8
	Part of 16 combined

	Full texts assessed
	42
	Stage-specific total requires the original decision log

	Full-text exclusions
	14
	Eight rows supplied; 16 combined claimed

	Analytical sources
	28 empirical
	31 mixed (15 scholarly, 16 other)



Table S5. Units used in the final article
	Unit
	Count and identifiers
	Meaning

	Candidate publication
	33: M01–M28 and S01–S05
	Named items reconciled across the two historical lists

	Selected publication
	3: P1, P2 and P3
	Publications purposefully compared in the focused synthesis

	Study unit
	4: S1a, S1b, S2 and S3
	Two Kenyan schooling studies, one Ugandan programme account and one Kenyan implementation study

	Linked contextual report
	Corcoran and Kaneva (2023), linked to S1a
	Related interpretation of shared Kenyan doctoral material



A5. Focused eligibility and single-author procedure
The focused synthesis purposefully selected a traceable empirical publication for each of three roles: schooling experience, programme pathways and intervention delivery. The selection concerns children or young people with an explicit connection to street life. Where a publication includes young adults within a street-connected educational pathway, the reported ages remain visible in the evidence matrix. Contextual studies and policy documents support the Introduction and Discussion within their stated roles.
Table S6. Focused selection and documented author responsibilities
	Aspect
	Specification in the final article

	Publication period
	Scholarly empirical publications dated 2020–2025

	Population
	Children or young people explicitly connected to street life; source-reported ages retained

	Relevance
	Schooling experience, educational programme pathways, or delivery of supportive and protective interventions

	Selection basis
	Traceable bibliographic details and complementary contributions to the two review questions

	Reconciliation
	The sole author compared the two supplied lists, retained candidate identifiers and checked source details and apparent mismatches

	Extraction and linkage
	The sole author recorded source fields and linked publications to their component study units

	Assessment
	Design-sensitive reading of purpose, observations and interpretive boundaries

	Synthesis
	Comparison of the three evidence roles followed by interpretation through rights, ecological relationships and a proposed social-emotional process

	Further comprehensive-review records
	Original execution histories, deduplication links, study-level eligibility decisions and criterion-level appraisal would support an exhaustive review



APPENDIX B. CANDIDATE PUBLICATION REGISTER
Table S7 preserves the 33 candidate names, historical identifiers and abbreviated titles from the supplied register. Notes distinguish focused and contextual roles in the final article from items requiring bibliographic or eligibility checks. Additional contextual citations appear in Appendix E and retain the roles described in Appendix D. The register records provenance; complete candidate references and eligibility decisions require each source’s full record.
Table S7. Thirty-three candidate publications reconciled across the two historical lists
	ID
	Name and title as recorded
	Audit note and evidence role

	M01
	Abekah-Carter (2024)
Pushed and pulled onto the streets: Perspectives of street children in Accra, Ghana
	Street-entry factors; confirm intervention eligibility from full text.

	M02
	Appiah (2022)
Streetism and its implications on learning at the basic schools in Somanya, Ghana
	Schooling implications; confirm intervention and outcome measures.

	M03
	Ashik (2025)
Street network connectivity leads to denser urban form in Canadian cities
	Publisher title concerns Canadian urban road connectivity; citation-topic mismatch.

	M04
	Ayode (2025)
Exploring perceptions on vulnerabilities and resilience to scabies among street children...
	Cited study concerns scabies perceptions in Ethiopia and uses qualitative methods.

	M05
	Bernard (2026)
Healthcare innovations for street children in developing countries: A systematic review
	Secondary review dated 2026; historical candidate outside the focused 2020–2025 publication window.

	M06
	Boeing (2022)
Improving the accuracy of intersection counts and densities for measuring
	Cited report concerns urban intersection measurements; citation-topic mismatch.

	M07
	Corcoran (2020)
Street-connectedness and education in Kenya: Experiences of formal schooling as rational...
	Focused P1 / S1a–S1b. Two Kenyan qualitative studies of schooling experience and educational transition.

	M08
	Dag (2021)
Children’s only profession: Playing with toys
	Cited paper concerns play with toys; check population and intervention relevance.

	M09
	Dang (2020)
Why are self-report and behavioral measures weakly correlated? Trends in Cognitive Scien...
	Publisher title concerns self-report and behavioural measures; citation-topic mismatch.

	M10
	Davis (2021)
There is always violence: An exploratory study of Phnom Penh, Cambodia, street-involved ...
	Cited study concerns violence among street-involved children in Phnom Penh.

	M11
	Desmond (2020)
Prevalence and number of children living in institutional care: global, regional, and co...
	Cited paper estimates children in institutional care across countries.

	M12
	Embleton (2023)
Factors influencing the implementation of evidence-based interventions with street-conne...
	Focused P3 / S3. Qualitative implementation study of two adapted health and social interventions in Kenya.

	M13
	Fikre (2025)
Voices from the street: Exploring street song and the livelihood strategies of street-co...
	Cited paper concerns street song and livelihood strategies.

	M14
	Heleniak (2020)
Social-cognitive mechanisms in the cycle of violence: Cognitive and affective theory of ...
	Cited paper concerns theory of mind and the cycle of violence.

	M15
	Kaneva (2021)
Homeless and/or street-connected childhoods: contemporary challenges within internationa...
	Cited source is a conceptual handbook chapter on international frameworks.

	M16
	Lima (2021)
Capturing the heterogeneity of life on the streets: A person-centered analysis of street...
	Cited paper analyses street histories and social connections.

	M17
	Lemi (2021)
Street children: Reasons for becoming, challenges and coping mechanisms; A Study on stre...
	Cited paper addresses pathways, challenges and coping; verify intervention data.

	M18
	Matsopoulos (2020)
Parents, Caregivers and Educators: The forgotten stakeholders in the discussion of resil...
	Cited publication discusses caregivers and educators in resilience.

	M19
	McAlpine (2025)
Building relational well-being: Empowering street-connected young people to transition f...
	Contextual in the final article. Relational wellbeing through youth associations in Tanzania (McAlpine et al., 2025).

	M20
	Oldfield (2020)
Promoting resilience in street connected young people in Guatemala: The role of psycholo...
	Publisher title locates the resilience study in Guatemala.

	M21
	Omari (2021)
The impact of care environment on the mental health of orphaned, separated and street-co...
	Publisher identifies a prospective cohort study in western Kenya.

	M22
	Pincock (2024)
Young people in the Global South: Voice, agency and citizenship, 442
	Cited item is a book on youth voice, agency and citizenship.

	M23
	Pluck (2020)
Language ability and adult homelessness
	Cited study concerns adults experiencing homelessness.

	M24
	Pluck (2021)
Theory of mind ability and socioeconomic status, a study of street-connected children an...
	Cited study concerns theory of mind and socioeconomic status.

	M25
	Street Child (2024)
Learning: accelerated and non-formal education programs
	Cited webpage describes learning programmes; seek an evaluative report.

	M26
	Subedi (2024)
Ambiguous play: Understanding the right to play-A case study of street-connected childre...
	Bibliography lists 2025; cited publication concerns the right to play.

	M27
	Urgessa Gita (2023)
The ramification of street connectedness: Well-being and resilience among street-connect...
	Contextual in the final article. Wellbeing and resilience among street-connected children in south-western Ethiopia.

	M28
	Velasco (2023)
The question is: Will the street leave us? Care-leavers with a street-connected past
	Cited book chapter concerns care leavers with street-connected histories.

	S01
	Bhattacharyya (2024)
Building resilience of street-connected children during COVID-19: Turning rights into pr...
	Contextual in the final article. Children’s priorities and rights-based CINI practice (Bhattacharyya & Chakraborty, 2024).

	S02
	Childhope Philippines (2025)
Holistic learning: Transforming education for street children
	Organisational programme page; obtain monitoring and evaluation source.

	S03
	Dankyi (2022)
Street children in Ghana’s Golden Triangle Cities: Mental health needs and associated ri...
	Mental-health risk profile; assess contextual role.

	S04
	Edmonds (2022)
The role of resilience processes in education and well-being outcomes for separated chil...
	Focused P2 / S2. One Ugandan programme account illustrated by three children’s narrated pathways across learning cycles.

	S05
	Embleton (2020)
Characterizing street-connected children and youths’ social and health inequities in Ken...
	Qualitative health-equity study; assess contextual role.



APPENDIX C. SOURCE-LEVEL COMPARISON
C1. Publication–study linkage
The following identifiers reproduce the final article’s Method and Results. Multiple reports of shared material retain separate citations and a shared study identifier. The three children in the Ugandan account are individual pathways within S2. The two adapted interventions in the Kenyan implementation publication are activities examined within S3.
Table S8. Selected publications, component study units and linked reports
	Publication
	Candidate
ID
	Study unit and linkage
	Evidence role

	P1: Corcoran et al. (2020)
	M07
	S1a: doctoral transition study; S1b: second Mombasa schooling study. Corcoran and Kaneva (2023) provides a linked Kenyan interpretation of S1a.
	Schooling experience and transition

	P2: Edmonds et al. (2022)
	S04
	S2: one Ugandan programme account, illustrated through three children’s pathways.
	Situated programme-process evidence

	P3: Embleton et al. (2023)
	M12
	S3: one qualitative implementation study examining two adapted health and social interventions.
	Delivery and implementation evidence



C2. Classification fields
Table S9. Source-level fields aligned with Table 1 of the final article
	Field
	Information recorded
	Purpose in the synthesis

	Publication and study unit
	P1–P3; S1a, S1b, S2 and S3; linked contextual report
	Separates publications, component studies and the related Kenyan report

	Population and setting
	Street connection, country, participant age where reported and educational or service context
	Defines the people and context of each observation

	Design and source type
	Participants, data sources, study purpose and case-study structure
	Matches claims to the reported method

	Support components
	School transition, programme activities, outreach and intervention-delivery arrangements
	Identifies the activity under discussion

	Reported observation
	Participant account, programme narrative, implementation finding or named outcome measure
	Connects each synthesis claim to the form of evidence

	Observation and comparison
	Time frame, follow-up, baseline or comparison where reported
	Shows the temporal and comparative scope of the claim

	Interpretive boundary
	Evidence role, measured outcome status and design-sensitive limits of inference
	Keeps conclusions proportionate to the source

	Framework relevance
	Rights, ecological relationships and proposed social-emotional process
	Connects interpretation to observed material



C3. Focused evidence matrix
Table S10 expands the three-publication comparison in the final article’s Table 2. It records the reported population, support, form of observation and temporal scope. Named standardised educational measures, comparative effects and precise follow-up intervals receive entries only when source-specific reporting supports them. The documented contribution of each selected publication governs the resulting interpretation.
Table S10. Focused evidence matrix and interpretive boundaries
	Publication / unit
	Population, design and support
	Reported observation and temporal scope
	Evidence role and interpretive boundary

	P1 / S1a–S1b
Corcoran et al. (2020)
	Kenya. S1a: 53 young people aged 12–28 years describing transitions from street life into education or training. S1b: young people with sustained street connections in Mombasa. Qualitative schooling accounts.
	Recalled encounters with schooling, entry and return. Fear, embarrassment and shame appear alongside acceptance, support and belonging. The accounts concern classroom relationships and experiences of transition.
	Participant-experience evidence. The related Kenyan analysis by Corcoran and Kaneva (2023) shares S1a. Interpretive claims concern meaning and participation; estimates of effects on attendance, retention or learning require dedicated measures.

	P2 / S2
Edmonds et al. (2022)
	Uganda. Building with Bamboo practice at S.A.L.V.E. International. Three illustrated child pathways, aged 14–17 years at reported points. Programme activities connect peers, outreach workers, families, communities and schools.
	Programme learning and adaptation cycles and later narrated pathways describe changing relationships and educational and wellbeing experiences. Outreach, counselling, care, skills development and school contact appear within the practice account.
	Situated programme-process evidence. Temporal narratives support an interpretation of relationships accompanying educational participation in this setting. Attribution and transfer depend on the source design, case context and dedicated outcome evidence.

	P3 / S3
Embleton et al. (2023)
	Eldoret, Kenya. 38 street-connected young people and six facilitators. Qualitative interviews, focus groups and observational notes examine the implementation of two adapted health and social interventions.
	Trust and authentic relationships, gender dynamics, and operational and logistical planning emerge as implementation considerations. Observations concern participants’ and facilitators’ experiences during delivery.
	Implementation evidence. The study informs delivery planning for health and social interventions. Educational implications arise through framework-guided interpretation; educational attainment requires a separate outcome evaluation.



C4. Design-sensitive assessment
The author assessed the fit between each publication’s purpose, method, reported observations and the claims used in the synthesis. Participant accounts, programme narratives and implementation findings retain their source-specific status. The present assessment documents evidence roles and interpretive boundaries. Criterion-level appraisal using a design-appropriate CASP checklist or the Mixed Methods Appraisal Tool would provide an additional record for a comprehensive study-level review (Critical Appraisal Skills Programme, 2024; Hong et al., 2018).
APPENDIX D. CONCEPTUAL INTERPRETATION AND CLAIMS
D1. Roles of the conceptual framework
The conceptual framework combines normative aims, settings and a proposed relational process. Rights orient interpretation towards access, dignity, participation and protection; ecology locates relationships across settings; social-emotional development guides examination of belonging, trust and supportive relationships. Broader school-based research provides contextual support for the proposed process, while each selected source determines the empirical scope of the street-connected account (Cipriano et al., 2023; Durlak et al., 2022; Vargas-Madriz et al., 2024).
Table S11. Framework perspectives and their distinct analytical roles
	Perspective
	Primary role
	Focused source connection and boundary

	Children’s rights
United Nations Committee on the Rights of the Child (2017)
	Educational and ethical aims: access, dignity, participation and protection; children’s views inform provision.
	P1: meanings of shame, acceptance and belonging. P2: participation within support pathways. Rights supply normative criteria for interpretation.

	Ecological perspective
Bronfenbrenner (1979)
	Settings and relationships: peers, families, schools, communities, practitioners and services.
	P2 traces relationships across programme pathways. P1 locates classroom encounters; P3 identifies delivery arrangements. Context governs transferability.

	Social-emotional development
Elias et al. (1997)
	Proposed relational process connecting belonging, trust and supportive conditions with engagement.
	P2 contributes situated temporal narratives; P1 and P3 contribute related observations. Mechanism tests require process measures, temporal evidence and outcome data suited to the causal question.



D2. Claims, practical implications and evaluation questions
Table S12. Traceability of the main interpretations and proposed practices
	Claim or implication
	Contributing evidence
	Supported interpretation and next empirical step

	School entry and belonging
	P1 / S1a–S1b: participant accounts of fear, shame, acceptance and school transition.
	Experience evidence makes the reception of returning learners salient. Prospective evaluation can examine entry routines alongside attendance and retention.

	Relationships across settings
	P2 / S2: three narrated pathways across programme learning cycles and later experiences.
	Situated process evidence links educational experiences with peer, practitioner, family and school relationships. Transfer requires attention to local service and school conditions.

	Trust and delivery planning
	P3 / S3: interviews, focus groups and observations of adapted health and social interventions.
	Delivery evidence supports attention to trust, gender dynamics and logistics in implementation planning. Educational outcomes require an evaluation with relevant measures.

	Proposed social-emotional process
	P1: belonging; P2: changing relationships and participation; P3: trust during delivery. Broader contextual SEL research informs plausibility.
	The synthesis specifies a candidate process. Longitudinal tests can track belonging, trust, engagement and learning with designs suited to temporal and causal questions.

	Welcoming entry, continuing contact and child participation
	Focused experience and programme accounts; contextual participatory research (Bhattacharyya & Chakraborty, 2024; Conner et al., 2025; Cuevas-Parra, 2023).
	Design implications derived from reported experience and support processes. Evaluation can record children’s views and examine the practices alongside ongoing engagement.

	Coordinated referrals and safeguarding
	P2 and P3; contextual reintegration and rights research (Goodman et al., 2023; Greeson et al., 2024; Jörgensen et al., 2024).
	Proposed coordination of school-entry responsibilities, services and safeguarding. Reporting can separate access, protection, participant experience and learning.

	Transferability and comparative conclusions
	Three purposively selected publications and their stated settings; wider candidate register; qualitative transferability guidance (Drisko, 2025).
	Application depends on school arrangements, service capacity, street-connectedness and family relationships. A fuller review can add verified retrieval and eligibility records, appraisal and comparable outcome extraction.



Teye and Adjetey (2026) informs the final article’s contextual policy interpretation. Its 2026 publication year places it beyond the focused empirical window. Corcoran and Kaneva (2023) contributes linked interpretation under S1a. Broader student-population studies and contextual street-connected research retain their separate roles; the focused analytical set remains P1–P3.
APPENDIX E. BIBLIOGRAPHIC ALIGNMENT
The reference list covers the sources cited in the final article and this supplement. Entries follow APA 7 conventions, including article numbers, complete DOI links and the full author list for the foundational social and emotional learning book. Candidate labels in Table S7 remain archival provenance entries; their full bibliographic records can be completed through source-level verification. Original publication titles retain their published wording and spelling.
Table S13. Citation identities and reporting roles
	Source
	Bibliographic treatment

	PRISMA 2020: Page et al. (2021)
	Reporting categories for records, reports and studies; BMJ, 372, Article n71.

	PRISMA-S: Rethlefsen et al. (2021)
	Search-reporting extension. The reference includes the PRISMA-S Group.

	Rethlefsen et al. (2024)
	Cross-sectional metaresearch on search reporting and reproducibility; contextual methodological support.

	JBI qualitative-evidence chapter: Lockwood et al. (2024)
	The final article’s citation label and the authorship deposited for DOI 10.46658/JBIMES-24-02 are retained. The live handbook may reflect subsequent editorial updates.

	Elias et al. (1997)
	Nine authors are recorded for Promoting social and emotional learning: Guidelines for educators.

	United Nations Committee on the Rights of the Child (2017)
	Full institutional author for the article’s abbreviated UN committee citation; General Comment No. 21, CRC/C/GC/21.
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