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	ABSTRACT 
	
	

	Abstract written concisely and factually using Calibri font, size 11 pt, one space with text length between 150 – 250 words. The English version of the abstract is written using good and correct English grammar. It is not allowed to use abbreviations or quotations in the abstract. The results and conclusions are written in the present tense (current time). Abstract should summarize the importance, research gap, objective, methodology, key findings, and implications of the study.

Keywords: contain three to five words/phrases, lowercase, with a comma separating them.
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INTRODUCTION (Calibri 13pt., bold, 400-800 words)
Note to authors: The Introduction should clearly present the research background, identify the gap in existing knowledge, and state the study’s objectives and significance. Avoid generic or descriptive writing; use evidence from recent literature to justify your study.

Example text:
The rapid expansion of digital technologies has fundamentally altered teaching and learning processes across educational systems worldwide. In the wake of the COVID-19 pandemic, schools and teachers increasingly adopted online and blended modalities, prompting renewed inquiry into the pedagogical affordances and limitations of technology-mediated instruction. Empirical studies report heterogeneous outcomes: while some research documents gains in student engagement and access to learning resources, other work highlights persistent challenges related to pedagogical design, assessment validity, and teachers’ instructional readiness.[footnoteRef:1] [1: Footnote example according to the Chicago Manual of Style 17th edition (full note):
 Moch. Rizal Fuadiy et al., “Mapping the Digital Transformation of Education in Indonesia from 2012 to Early 2025,” Journal of Educational Research and Practice 3, no. 2 (July 26, 2025): 276–306, https://doi.org/10.70376/jerp.v3i2.390.] 

In the Indonesian secondary school context, evidence on how teachers' digital pedagogical competence translates into observable student engagement remains limited and inconclusive. Existing investigations tend to emphasize infrastructure and access issues or concentrate on isolated technological interventions rather than examining the interplay between teacher competence, instructional design, and student behavioral and cognitive engagement. This lacuna constrains efforts to design professional development that meaningfully improves classroom practice and student outcomes, because interventions that ignore pedagogical practice will likely fail even where technology is available.
This study, therefore, examines the relationship between teachers' digital pedagogical competence and students' learning engagement in secondary schools in Indonesia. Specifically, the research addresses three questions: (1) To what extent does teachers’ digital pedagogical competence predict students’ behavioral, emotional, and cognitive engagement? (2) Which instructional practices mediate the relationship between teacher competence and student engagement? and (3) What contextual factors (e.g., school leadership, access to resources) moderate these relationships? By linking validated measures of teacher competence with multi-dimensional indicators of student engagement, the study seeks to generate evidence that informs targeted professional development and practical guidance for teachers and school managers operating in technology-enhanced learning environments.





Author Guidance for Writing the Introduction Section
	Component
	Purpose and Key Writing Guidelines
	Recommended Academic Practice

	1. Research Context and Background
	Begin by situating your study within the broader field of educational research. Provide a concise description of the issue or phenomenon under investigation and explain why it is significant in theory or practice.
	Use recent statistics, authoritative reports, or prior studies to demonstrate relevance (e.g., UNESCO, OECD, national education data). Avoid overly general statements such as "Education is critical."

	2. Review of Relevant Literature
	Briefly summarize key studies directly related to your topic. Highlight what is known, what remains uncertain, and where scholarly debates exist.
	Cite 3–5 core studies from the last ten years using the Chicago Manual of Style 17th full note style. 

	3. Identification of Research Gap
	Clearly state the specific gap, limitation, or unresolved issue in existing literature that your study addresses. This establishes the study’s originality and rationale.
	Use precise academic phrasing such as: “However, few studies have examined…”, “Limited attention has been paid to…”, or “Prior research has largely overlooked…”.

	4. Purpose and Objectives of the Study
	Articulate the main aim(s) of your research and, where appropriate, list specific objectives or research questions. This should directly respond to the identified gap.
	Write in the present tense using active verbs: “This study aims to examine…”, “The present research investigates…”, or “Specifically, the study addresses three questions: …”. Avoid vague expressions such as “This research hopes to provide understanding.”

	5. Theoretical or Conceptual Foundation (optional)
	If applicable, briefly mention the theoretical or conceptual framework guiding the study. This connects your study to established models or perspectives.
	Example: “This study is grounded in the TPACK framework, which conceptualizes teachers’ knowledge at the intersection of technology, pedagogy, and content.” Keep it concise—usually one sentence.

	6. Significance of the Study
	Explain how the study contributes to theory, research, or practice. Clarify the potential impact for teachers, policymakers, or researchers.
	Example: “The findings of this research are expected to inform professional development programs for secondary school teachers and improve technology-mediated learning practices.”

	7. Structure and Flow
	Maintain logical progression: from general context → specific problem → literature gap → purpose → significance. Avoid mixing results or methodology details.
	Use transition phrases such as “In recent years…”, “Despite these advances…”, “Therefore, this study aims to…” to ensure smooth narrative flow.

	8. Length and Style
	Follow JERP’s guideline: 400–800 words. Write in the present tense, use clear academic language, and maintain coherence.
	Avoid bullet points or instructional language (e.g., “Write your background here”). Ensure every paragraph develops one clear idea.




Checklist for Authors:
	🗹
	Establishes a clear educational context and rationale.

	🗹
	Summarizes relevant, recent literature and identifies a research gap.

	🗹
	States the purpose, objectives, and significance of the study explicitly.

	🗹
	States the purpose, objectives, and significance of the study explicitly.

	🗹
	Maintains logical flow and academic tone (avoid anecdotal or personal remarks).

	🗹
	Follows the Chicago Manual of Style 17th edition (full note) for all citations. Authors are advised to use Mendeley as a citation manager.

	🗹
	Has a length of approximately 400–800 words, formatted in Calibri 12 pt, 1.15 spacing.


METHOD (Calibri 13pt., bold, 200-400 words)
Note to authors: The Method section should clearly describe how the study was conducted, allowing replication by other researchers. Include your design, participants, instruments, procedures, data analysis, and ethical approval in paragraph form.

Example text:
This study employed a quantitative correlational design to examine the relationship between teachers’ digital pedagogical competence and students’ learning engagement in secondary schools. The design was chosen to allow the identification of statistical associations among measured variables without manipulating instructional conditions.
Participants and Setting
The study population consisted of teachers and students from ten public secondary schools in Yogyakarta, Indonesia. A total of 212 teachers and 645 students participated, selected through stratified random sampling to ensure representation across school types and subject areas. All participants provided informed consent prior to data collection, and ethical approval was obtained from the institutional research ethics committee.
Instruments
Teachers’ digital pedagogical competence was measured using an adapted version of the Technological Pedagogical Content Knowledge (TPACK) questionnaire,[footnoteRef:2] Validated through expert review and pilot testing (Cronbach’s α = 0.89). Student engagement was assessed using the Student Engagement Inventory (SEI), which evaluates behavioral, emotional, and cognitive dimensions of engagement on a five-point Likert scale.[footnoteRef:3] [2: Footnote example according to the Chicago Manual of Style 17th edition (full note):
 Ha Nguyen et al., “Developing a Technological Pedagogical and Content Knowledge (TPACK) Survey for University Teachers,” Computers and Education Open 7 (December 2024): 100202, https://doi.org/10.1016/j.caeo.2024.100202.]  [3:  Hugo Assunção et al., “University Student Engagement Inventory (USEI): Transcultural Validity Evidence Across Four Continents,” Frontiers in Psychology 10 (January 9, 2020), https://doi.org/10.3389/fpsyg.2019.02796.] 

Data Collection Procedures
Data were collected over four weeks in March 2025, using an online survey platform. Teachers and students received separate survey links, and participation was voluntary and anonymous. Demographic data (gender, teaching experience, subject area, and school size) were also recorded to examine potential moderating factors.
Data Analysis
Descriptive statistics (means, standard deviations, and correlations) were computed to summarize participants’ characteristics and key variables. To test the hypothesized relationships, multiple regression analysis and structural equation modeling (SEM) were conducted using SPSS and AMOS software. Statistical significance was set at p < .05. Prior to analysis, data were screened for missing values, normality, and multicollinearity to ensure compliance with analytical assumptions.

Author Guidance for Writing the Method Section:
	Component
	Purpose and Key Points
	Recommended Style

	1. Research Design
	Explain the overall design and rationale (quantitative, qualitative, or mixed). Link the design to the research objectives.
	Use past tense and objective description, e.g., “This study employed a quasi-experimental design…”

	2. Participants / Setting
	Describe who participated, how many, and how they were selected. Provide demographic or contextual information (e.g., school type, location). Include ethical statements if human participants are involved.
	Avoid vague statements like “Some students participated…” Instead, specify: “A total of 212 teachers and 645 students participated…”

	3. Instruments / Materials
	Identify the instruments used, their theoretical source, number of items, scale, reliability (Cronbach’s α), and validity evidence.
	Use technical precision. For example: “Reliability coefficients ranged from .82 to .91 across subscales.”

	4. Procedures
	Describe how and when data were collected. Mention how consent and confidentiality were maintained.
	Chronological narrative, concise, past tense.

	5. Data Analysis
	Indicate the statistical or analytical techniques used, along with software and significance thresholds. If qualitative, specify coding and theme development processes.
	Use concise academic expressions: “Data were analyzed using thematic analysis following Braun and Clarke (2006).”

	6. Ethical Considerations
	Mention approval from a relevant ethics board, or justify the exemption if not applicable.
	Include: “Ethical approval was obtained from…” or “All participants gave informed consent.”



Checklist for Authors:
	🗹
	Uses past tense throughout (because data collection has already occurred).

	🗹
	Is between 200–400 words, formatted in Calibri 12 pt, 1.15 spacing.

	🗹
	Clearly state the research design, including the participants, instruments, procedures, and data analysis methods.

	🗹
	Includes ethical clearance or statement of informed consent.

	🗹
	Avoids bullet points in the manuscript (use cohesive paragraphs instead).



RESULTS AND DISCUSSION (Calibri 13, bold)
Results (Calibri 12, bold)
Note to authors: Present your findings clearly and objectively. Describe tables and figures within the text and avoid Discussion or interpretation here; reserve that for the next section.

Example Text:
Descriptive Statistics
Table 1 presents the descriptive statistics of the main study variables. Teachers reported moderate-to-high levels of digital pedagogical competence (M = 4.12, SD = 0.36), while students indicated moderately high engagement across behavioral (M = 4.05, SD = 0.42*), emotional (M = 3.96, SD = 0.48*), and cognitive (M = 4.10, SD = 0.39*) domains. The data demonstrated acceptable normality, with skewness and kurtosis values within ±1.0.

Table 1. Descriptive Statistics of Key Variables (N = 645)
	Variable
	Mean (M)
	SD
	Min
	Max

	Teachers’ Digital Pedagogical Competence
	4.12
	0.36
	3.15
	4.85

	Behavioral Engagement
	4.05
	0.42
	3.00
	4.90

	Emotional Engagement
	3.96
	0.48
	2.90
	4.85

	Cognitive Engagement
	4.10
	0.39
	3.10
	4.95


  Source: Authors’ analysis (2025)

Correlation Analysis
Preliminary correlation analysis revealed significant positive associations between teachers’ digital pedagogical competence and all dimensions of student engagement (Table 2). The strongest correlation emerged with cognitive engagement (r = .58, p < .01), followed by behavioral (r = .52, p < .01) and emotional engagement (r = .47, p < .01).

Table 2. Pearson Correlations Among Major Variables
	Variable
	1
	2
	3
	4

	1. Teachers’ Digital Pedagogical Competence
	1
	
	
	

	2. Behavioral Engagement
	.52**
	1
	
	

	3. Emotional Engagement
	.47**
	.64**
	1
	

	4. Cognitive Engagement
	.58**
	.71**
	.69**
	1


   Note: p < .01 (two-tailed).



Regression and Model Testing
Multiple regression analysis indicated that teachers’ digital pedagogical competence significantly predicted students’ overall engagement (β = .55, t = 9.24, p < .001), explaining 31% of the variance (R² = .31). When engagement dimensions were analyzed separately, competence had the highest predictive power for cognitive engagement (β = .57, p < .001*), followed by behavioral (β = .49, p < .001*) and emotional engagement (β = .43, p < .001*).
Furthermore, structural equation modeling (SEM) confirmed the adequacy of the hypothesized model (χ²/df = 1.98, CFI = 0.96, RMSEA = 0.045), indicating that teachers' digital competence indirectly influences engagement through pedagogical design quality.
These results suggest that enhancing teachers’ competence in integrating technology pedagogically—beyond technical skills alone—can substantially improve students’ engagement and learning participation in digital learning contexts.

Author Guidance for Writing the Results Section
	Component
	Purpose and Recommendations

	1. Organization
	Present findings in logical order: descriptive → correlation → inferential (regression, SEM, etc.). Avoid mixing interpretation (that belongs to Discussion).

	2. Tables and Figures
	- Place each table close to its reference in text. 
- Number tables sequentially (Table 1, 2, 3…) 
- Provide clear titles and data sources. 
- For qualitative research, present themes or excerpts in a summarized table or narrative format.

	3. Reporting Standards
	- Use the past tense to describe what was found. 
- Include n, means, standard deviations, effect sizes, and significance levels (p-values). 
- Report only relevant results linked to your research questions. 
- Avoid redundancy (do not repeat the exact numbers in both text and table).

	4. Statistical Language
	Use objective, neutral phrasing: “The results indicated…”, “Analysis showed…”, “Table 2 presents…”. Avoid evaluative adjectives such as “remarkable” or “excellent.”

	5. Qualitative Research Alternative
	For qualitative studies, replace numerical results with synthesized thematic findings, supported by participant quotations or excerpts that represent key patterns.



Checklist for Authors:
	🗹
	Includes narrative interpretation of tables and figures (no stand-alone data).

	🗹
	Formatted in Calibri 12 pt, 1.15 spacing.

	🗹
	Uses consistent decimal places and rounding (usually two decimals).

	🗹
	Indicates statistical significance levels (p < .05 or p < .01).

	🗹
	Maintains clarity and objectivity; avoids overgeneralization.

	🗹
	Follows the order of research questions stated in the Introduction.


Discussion (Calibri 12, bold)
Note to authors: Interpret and explain your findings in relation to previous studies and theoretical frameworks. Identify implications, limitations, and directions for future research. Avoid restating tables or statistics.

Example text:
The present study investigated the relationship between teachers' digital pedagogical competence and students' learning engagement in Indonesian secondary schools. The findings demonstrated that teachers' competence significantly predicted students' behavioral, emotional, and cognitive engagement, with the strongest association observed for cognitive engagement. These results affirm that the way teachers integrate technology pedagogically, rather than merely using digital tools, plays a critical role in sustaining meaningful student engagement.
This result aligns with previous research, which asserts that teacher competence in designing technology-enhanced lessons fosters active and autonomous learning.[footnoteRef:4] The significant relationship between digital pedagogical competence and cognitive engagement supports the argument that effective digital instruction enables students to process, evaluate, and apply knowledge more deeply. These findings align with Kencana (2025), who found that teachers' technological proficiency alone is insufficient to enhance learning outcomes without a corresponding pedagogical design.[footnoteRef:5] [4: Footnote example according to the Chicago Manual of Style 17th edition (full note):
 Anni Chen, Wei Li, and Weidong Fu, “Unleashing Digital Superheroes: Unravelling the Empathy Factor in Digital Competence and Online Teacher Autonomy Support,” British Journal of Educational Technology 55, no. 4 (July 17, 2024): 1790–1810, https://doi.org/10.1111/bjet.13433.]  [5:  Nila Kencana, “Teachers’ and Students’ Perspectives on Technology Integration in EFL Instruction: Strategies for Fostering Autonomy and Overcoming Challenges in Indonesian High Schools,” AL-ISHLAH: Jurnal Pendidikan 17, no. 1 (January 21, 2025): 152–64, https://doi.org/10.35445/alishlah.v17i1.6121.] 

Interestingly, the current study expands earlier findings by highlighting the mediating influence of pedagogical design quality. The structural equation model revealed that teachers’ digital competence indirectly contributed to student engagement through their ability to design interactive and learner-centered digital tasks. This indicates that professional development programs should focus not only on technical training but also on pedagogical integration strategies—how teachers select, adapt, and combine digital tools with instructional objectives.
The findings have important implications for educational policy and practice. Schools should prioritize continuous professional learning communities that enable teachers to share innovative digital teaching practices and strategies. Institutional support, including access to digital infrastructure and administrative encouragement, remains vital for sustaining engagement-driven instruction. The results also suggest that integrating digital competence standards into teacher performance evaluations may encourage more intentional and reflective use of educational technology.
The study relied on self-reported measures, which may be subject to response bias. Moreover, the cross-sectional design prevents causal inference. Future research could employ longitudinal or mixed-method approaches to explore how teachers' digital competence evolves and how this progression affects different dimensions of engagement. Investigating contextual factors—such as school leadership, policy alignment, and cultural attitudes toward technology—would also provide richer insights into the mechanisms underlying these relationships.
The findings underscore the need to enhance teachers' digital pedagogical competence as a pathway to improving student engagement and learning outcomes in technology-enhanced environments. By embedding pedagogical reflection and collaborative learning into digital literacy initiatives, educational systems can better equip teachers to meet the challenges of contemporary, technology-driven instruction.

Author Guidance for Writing the Discussion Section
	Element
	Purpose and Key Writing Points

	1. Restate main findings
	Briefly summarize what the results revealed (without repeating numbers or tables). State the findings in plain language.

	2. Interpret and explain
	Please explain why the findings occurred, linking them to theory or prior research. Use connectors such as “This finding suggests that…” or “The result can be explained by…”.

	3. Compare with the literature
	Show how your results confirm, extend, or contradict existing studies. Cite relevant works using the Chicago Manual of Style 17th (full note) format.

	4. Theoretical and practical implications
	Discuss how findings contribute to educational theory, teaching practice, or policy. Clarify who benefits (teachers, students, policymakers).

	5. Limitations and future research
	Identify limitations transparently (e.g., sample size, research design) and propose realistic future directions for further exploration.

	6. Concluding synthesis
	Provide a concise paragraph summarizing the key insights and contributions of your study. Avoid introducing new data or results in this section.



Checklist for Authors:
	🗹
	Integrates interpretation with existing literature logically.

	🗹
	Formatted in Calibri 12 pt, 1.15 spacing.

	🗹
	Uses the present tense for general statements and the past tense for specific findings.

	🗹
	Includes a paragraph on implications and one on limitations.

	🗹
	Avoids excessive summarization of statistical results (these belong in the Results section).

	🗹
	Ends with a concise synthesis that bridges to the Conclusion section.


CONCLUSION (Calibri 13pt., bold, 350 words)
Note to authors: The Conclusion should synthesize your findings and implications without restating detailed statistics. Avoid introducing new concepts or literature; focus on what your study contributes to educational research and practice.

Example text:
This study examined the relationship between teachers' digital pedagogical competence and students' learning engagement in Indonesian secondary schools. The findings revealed that teachers' digital competence significantly predicts students' behavioral, emotional, and cognitive engagement, with the most potent effect on cognitive engagement. Moreover, the quality of pedagogical design was found to mediate this relationship, suggesting that technology integration becomes effective only when accompanied by pedagogical intentionality and learner-centered approaches.
The results underscore that enhancing teachers’ ability to integrate technology pedagogically—not merely technically—is essential for promoting meaningful student engagement in digital learning contexts. Therefore, teacher professional development programs should focus on strengthening instructional design skills, reflective digital pedagogy, and collaborative learning communities. School leaders and policymakers are encouraged to provide structural and institutional support to ensure sustainable, equitable access to technology and pedagogical innovation across schools.
Despite its contributions, this study has limitations, particularly the reliance on self-reported data and a cross-sectional design, which restrict causal interpretations. Future research should employ longitudinal or experimental approaches to explore causal pathways and investigate contextual moderators such as institutional culture, leadership, and resource allocation.
Teachers’ digital pedagogical competence plays a pivotal role in shaping students’ engagement and learning outcomes. By integrating technological proficiency with pedagogical reflection, educators can transform digital tools into authentic learning opportunities, thereby advancing the quality of education in the digital era.

Author Guidance for Writing the Conclusion Section
	Element
	Purpose and Writing Tips

	1. Restate the study focus
	Begin by summarizing what the study investigated. Do not introduce new data.

	2. Summarize key findings
	Present the main results briefly, emphasizing their significance and implications rather than providing detailed numerical information.

	3. Highlight significance and implications
	Explain what the findings mean for theory, educational practice, or policy. Be specific about who benefits (teachers, students, institutions).

	4. Acknowledge limitations and future directions
	Mention only the most relevant limitations; avoid apologetic language. Suggest plausible future research directions.

	5. Provide a synthesizing closing statement
	End with a concise and impactful sentence that captures the study’s overall contribution.



Checklist for Authors:
	🗹
	Contains no new data or citations (only integrates prior findings).

	🗹
	Formatted in Calibri 12 pt, 1.15 spacing.

	🗹
	Clearly articulates the study's contribution to knowledge and practice.

	🗹
	Reflects limitations and recommendations concisely.

	🗹
	Maintains an academic yet forward-looking tone.

	🗹
	Does not exceed 300–350 words, consistent with the JERP template.



ACKNOWLEDGEMENTS (Calibri 13pt., bold)
Note to authors: List here the individuals, institutions, or agencies that contributed to your study but are not listed as authors. Include funding details and institutional acknowledgements, if applicable.

Example text:
The authors would like to express their sincere appreciation to the participating teachers and students from the public secondary schools in Yogyakarta, Indonesia, whose time and cooperation made this research possible. We are also grateful to the school administrators for their support in facilitating data collection and coordinating communication with participants.
Special thanks are extended to the Yayasan Centre for Studying and Milieu Development of Indonesia (CESMiD) for providing administrative and technical guidance during the research process. The authors acknowledge the valuable feedback from anonymous peer reviewers, which substantially improved the quality and clarity of this manuscript.
This research was supported by the Directorate General of Higher Education, Indonesia (Grant No. 2025/EDU/317). The funders had no role in study design, data collection, analysis, publication decisions, or manuscript preparation.

Author Guidance for Writing the Acknowledgements Section
	Element
	Purpose and Key Points

	1. Expression of gratitude
	Acknowledge individuals, groups, or institutions who contributed substantially but do not meet authorship criteria (e.g., data access, technical assistance, advice, or language editing).

	2. Institutional recognition
	Mention institutional affiliations or programs that provided research facilities, mentoring, or support.

	3. Funding statement
	Include complete details of funding agencies or grant numbers if applicable. Follow this format: “This work was supported by [Agency Name] under Grant [Number].”

	4. Ethical and disclosure statement (optional)
	If relevant, mention ethical approval numbers or conflict-of-interest declarations here, or include them as separate statements depending on journal policy.

	5. Tone and length
	Keep the language formal, objective, and concise (typically 100–150 words). Avoid personal dedications or emotional expressions (e.g., “to my family”).



Checklist for Authors:
	🗹
	Formatted in Calibri 12 pt, 1.15 spacing.

	🗹
	Acknowledges only contributors who are not co-authors.

	🗹
	Includes full institutional and funding details (if any).

	🗹
	Maintains academic tone (no personal or emotional language).

	🗹
	Does not include sensitive personal identifiers (e.g., private e-mail addresses, WhatsApp numbers).


REFERENCES (Calibri 13pt., bold)
Note: Format your reference list using the Chicago Manual of Style 17th edition (full note). Ensure that every in-text citation appears in the reference list, and include DOI links whenever possible. References should be recent, relevant, and primarily drawn from peer-reviewed sources.

Example text:
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Author Guidance for the References Section
	Aspect
	Guidelines for Authors

	Citation Style
	Use the Chicago Manual of Style, 17th edition (full note) format, as required by JERP. References are listed alphabetically by author surname.

	Formatting
	- Font: Calibri 12 pt
- Line spacing: 1.15
- Alignment: Justified
- Hanging indent: 0.5 inch (1.27 cm)

	Content Requirements
	- Include only works cited in the text.
- Prefer peer-reviewed journal articles and books.
- Include DOI or URL for each entry whenever available.

	Recency Rule
	At least part of the sources should be from the last 10 years. JERP encourages inclusion of recent, high-impact publications.

	Consistency
	Ensure all in-text citations correspond exactly with entries in the reference list. Avoid mixing citation styles (e.g., APA, MLA).

	Use of Citation Manager
	Authors must use Mendeley, as stated in JERP’s Author Guidelines. The software automatically applies the Chicago Manual of Style 17th (full note) style.
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